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program. The program leading to the initial certificate includes 
-completion of the bachelpr's or other prerequisiteXdegree and an 
institutional recommendation. The recommendation must include 
approval of those departments or areas in which the (Candidate is to 
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training and supervisijon occurs while the candidate is employed in a 
North Carolina school System. Each local education agency must 
collaborate with neighboring institutions of higher education to 
assure the establi shmer;it of a support and performance review system 
for^ initially certified personnel. This booklet provides guidelines 
for implementing and evaluating the Initial Certification Program. 
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1. INTRODUCTION 



Background : 

;.. The North Carolina Quality Assurance Program was . - originated in 
recognition of the need to improve teaching effectiveness by extending the 
. -f>repa-ration of teachers to a period of six years and ■ by changing the 
certification procedure for educational personnel. Inherent in the program is 
comprehensive assessment system' based on demonstrated performance of 
the academic and professional skills required for effective professional 
practice. . . 

As early as 1978, the State Board of Education in concurrence by resolu- 
tion with the Board of Governors _of. the University of North Carolina formally 
.endorsed the concept of quality assurance. A Liaison Committee was appointed 
by the State Board of Education to study the issues and make recommendations 
for implementation. The" Committee in. its wisdom sought additional and 
widespread involvement from the greater educational community. Five major task 
forces, and numerous sub-committees were established to clarify and debate 
issues, consider feasible solutions and develop essential specifications and 
procedures. Hundreds of teachers, administrators, teacher educators^ 
representatives of special interest groups, community members and' parents'' 
contributed to the final report that was submitted to the State Board of 
Educatiorf in October, 1981. 

T^ie Liaison Committee Report specifically addressed the concept of demon- 
.strated performance as a basis for certification, shared decision making 
between IHEs and LEAs, and revisions' in pre-service teacher education 
programs. Recommendations were made for changes in admission and exit 
criteria, general and professional education requirements, and 
laboratory/field 'experiences. A Catalogue of Competencies was prepared by the 
State Education Agency to delineate the competencies needed by prospective 
teachers for effective instruction in the public schools. ■ 

During the 1982-83 academic year, significan-t steps, toward full-scale 
implementation of the Qual itjNAssurance Program were taken. Newly authorized 
funds were used to support thirteen pilot projects in public and private 
institutions across the state /o develop, in cooperation with local education 
agencies, feasible ways ' to otft s^^^^ program elements into practic- The 

projects focused^ on cri^'ical- issues related to building collaborative 
structures in the supervision of student teachers, the establishment of a 
support system for beginning teachers, and the review and evaluation of 
teacher effectiveness for 'initial and continuing certification. Results -of 
this project work were utilized in the formulation of related administrative 
procedures for consideration and adoption by the State Board of Education 
During the next academic year (1983-84) additional work was undertaken to 
Identify essential elements of teaching drawn frDm the research and to specify 
competencies generic to, teaching, K-12, which cross content lines. That same 
■year, eighteen LEAs and neighboring IHEs were involved in pilot efforts to 
i;nplement the beginniiig tfeacher component. 



While the project work was in progress, other critical elements of the 
program were being established. A validation study of the National. Teacher 
Exctiii nation was undertaken and completed. In March, 1983, the State Board ot 
Education adopted specific testing requirements for formal admission into 
teacher education and new exit testing requirements. Then .in May, 1983 new 
^standards for the approval of teacher education programs were adopted 
effective 1984-85. Finally, in 1984 the State Board of Education established 
the Initial Certificate to be awarded to all prospective teachers completing 
IHE teacher education programs after January, 1985 and calling for demonstrated 
perrormance prior to the award of a continuing certificate. 

Pre-Service Preparation 

Four years, of formal" study are normally required at the pre-service level 
in an approved program. The program- leading to the initial certificate 
includes completion of the bachelor's or other prerequisite aegree and an IHE 
institutional recommendation. The institutional recommendation for the State 
certificate must include approval of those departments or areas in which the 
candidate is to be certified, approval of the administrative head of the 
teacher education unit, and the approval of the cooperating teacher or 
• appropriate publ ic school personnel who supervised the candidate's student 
.teaching or internship. Prerequisite to the completion of the institutional 
recommendation for certification. North Carolina institutions must determine 
that each candidate has satisfied all minimum score requirements on standard 
examinations specified by the State Board of Education. ■ _ _ _ . 

Initial Certification Program 

The extension of the professional education preparation of teachers 
included, an initial two-year period of support and assessment ".cal 1 ed the 
Initial Certification Program. This continued professional training and 
supervision occurs during the period of initial certification while employed in 
a North Carolina school system. At the end of the two-year initial period a 
decision must be made to grant or deny continuing certification for an 
employee. See Appendix B for illustration of the six-year certification 
process. 

Each LEA must develop in collaboration with neighboring IHEs a 
comprehensive plan to assure the establishment of a support and performance 
review system for initially certified personnel in [keeping with State 
guidelines contained in this document. (See Appendix A, Initial Certificate 
Requirements.) , , 

Certification and Employment Desisions ' . ■ 

Certification , is a State Board of Education responsibility. The issuance 
of a certificate is not a property right. Certification decisions are legally 
and clearly separate from employment decision's, which are the responsibility of 
the local board of -education. Each decision has a different purpose and the 
two decisions are separate. ' . 



Definitions 

The definitions below are 
Initial Certification Program. 



provided to facilitate implementation of the 



Collaboratipn (collaborative responsibilities) - Formal agreements between 
instituti6ns of higher ed^ication, both public and private, and public school 
systems to jointly engage, in the ' devel opment of educators: preservice 
initial and continuing: certification. • 

■Continuing Certification - A teaching license which must be renewed every five 
(5} years and which indicates that minimal teaching skills and competencies 
have been demonstrated. N 



Formative Evaluation - On-going assessments of strengths and areas \ for 
development; used to identify .strategies for professional development. \' 

Initial Certification - The first license granted to practice the profession 
in North Carolina based upon successfuT completion of an approved IHE prepa- 
ration program. ■ . ^ ■ \ 

Portfolio - A collection. of evidences regarding the performance of a teacher. 

It is reviewed locally to formulate a recommendation reqardinq continuina 

certification. . / a. a y 



Professional Development Plan (PDP) - A formal document developed by the 
support team in cooperation with the initially certified person, which 
delineates mentor/professionaT growth goals, and proposed strategies for 
increasing ones skills. 



Summative Evaluation ■ 
establ isfiecT" cri teria 



Assessment and rating of performance in relation to 



Support System 
to. . initial ly 

develop and refine essential skills 



A planned 'program of human and material resources available 
certified personnel for the purpose of assisting them to 



A team of educators 



Support Team - a team ot educators assigned to initialfly certified per 
sonnel to. assist with assessing growth. For teachers 'it must include 
career status teacher, the principal or his/her ^'designee, and 
generalist(s)/specialist(s) in curriculum and instruction. 



TPAS/IC - Teacher Performance Appraisal System/Initial Certification - -A 
State mandated system to document demonstrated success in teaching which 
includes the first five (5) generic teaching functions of the TPAS and 
provides data to a support ■ team or mentor for ' f aci 1 i tating the growth of 
an initially certified teacher. ' / 



ERIC 



8 



f 



ERIC 



2. INITIAL CERTIFICATION PROGRAM 

A. P URPOSE • '. 

The Initial Certification Prog'i^am" is designed to offer the necessary 
support for an individual's professional growth during the first tWo years of 
employment. A support team or mentor, periodic assessment of skills 
satisfactory evaluations of performance, and completion of a professional 
development program assist the employee to document satisfactory performance 
Satisfactory performance for teaching is determined by assessment using the 
Teacher Performance Appraisal System/Initial Certification. (See Appendix C for 

ia copy.) Satisfactory performance for personnel other than teachers shall be 

determined using instrumentation currently in existence for those professional 
groups . . ' - 

B. PROGRAM DEFINITION 

Each initially certified employee entering' the profession fir the first 
time IS required to participate in the Initia,! Certification Program for two 
years Initially certified persons employed for full time service will be 
considered to have participated "for one full year if they participate for six 
(6) consecutive calendar months in the same LEA. Initially certified persons _ 

, employed under temporary contracts for periods of- le^s than six (SrcaTen^dYr ' ' 

months i;i a single year will not be officially enrolled in the Initial 
Certification Program. Personnel employed -in North Carolina who have had 
previous experience in other states will participate for the two year period 
in appropriate experiences based on individual needs. These experiences will 
be determined by a support team or a mentor and the principal and will be 

.individually prescribed in terms of type and duration based on the level of 
functioning on the appropriate performance appraisal iftistrument. 

Upon successful complltion of all certification requirements and 
recommendation from an employer with an approved plan, the employee is eligible 
for continuing certification, and ' further career growth in the profession. 

" ' 3. : FORMAL ORIENTATION 

The two-year process for initially certified personnel begins' with a 
systemwide orientation, which- includes an introduction to the Quality Assurance 
Program and the TPAS/IC as wel^-'as an ovejview of the performance appraisal 
process. This should be conducted prior to the first observation. This 
experience should also be designed to give the employee an overview of the 
Initial Certification Program. ' ' ' ' 

4. SUPPORT SYSTEM . 

The LEA must provide for the assignment of a mentor or support team for* '-A., 
each initially certified person to provide guidance, counsel and promote v V% 
assimilation into the profession. Guidelines for each component of the supporf"^' 
system are delineated below: ^ 
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A. . Composition . 

In cases where the LEA deems a mentor to be the appropriate suDPort oersnn 

Ml'itv fn^.'^'^'-H^' ''''''''^ ^^^/^^^ ^^^^Snee ShoE^d^hare the rlp^%l " 
Dinty for providing support. ic^^-unai 

-^be l/JitJTn"'?!?'""^'^ established for teachers, it must include but not 
desianee and / n"'''i-l'''^^ teacher; . (2) the principal or his/her 

designee, and (3) a generalist or .a specialist in curriculum/instruction 
which may include, but -again is not limited to .an IHE memb^r/central office' 

bUPI/Regional Center, or IHEs may be. invited to serve as a -resource to the 

ce ?ifYca??Kn°?n^?h'- one member of the team should hold curre 

certification in the contei;it area of the beginning teacher. 



B, 



Sel ection 



. Careful cokideration should be given to the selection of mentors and 

support team meUers. Procedures and criteria for selection of team members 
should be develUd and disseminated locally in collaboration with IHEs The 
h P ncio ? ThP superintendent or his/her designee and 

^^^^"2 personnel on the support team should be from 

■ the same school and teaching/subject area whenever possible. When not 
possible, an alternative procedure should be developed locally. The career 
person must be able to demonstrate the knowledge and competencies expected of 
. the beginning teacher and demonstrate the skills required for being an 
effective mentor and/or support team member. . ^ 

r.,-^ the Initial Certification Program continues to evolve. State 
GMI^^lTQes will assist LEAs in determining selection procedures and critiHT 

■ in''de3:^op^n^JToca?TriSi:"^ ''''''''' '''' ^^^^ 

- ^C . Training of Support T^ams 

Epch LEA is responsible for assuring the delivery of appropriate trainina 
of mentors/support team members. The actual training should be designed Ind 
delivered as a collaborative effort between SDPh IHEs and LEAs. ^S^^^.a^a 

Suggested training components include but are not limited to- ■ (1) 
?p'as/ clarification of roles; (2) observation ski Is using the 

TPAS/IC; (3) conferencing skills; '4 theories of adult development f5) 

plan' JD'n''1^^"'-P''^'^'?5'K^"' development of a Professional feveloVm nt 
Plan (PDP) Training should begin prio^r to the initial observation. Fo11ow-up 
sessions and activities to address specific needs of mentors or support ?eani 

"ses%'Lt'°o ' . ' 'f''''' as needed.' The training component musT nfclue ' 
assessment of competencies so as' to assure that mentors ai^d support team 
members have the skills to perform U these roles. support team 
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Responsibilities of Mentors and/or Support Team 



^-..m ^^\P'"^'"°7 role^ responsibility and/or function of mentors and support 
?n?^.Tv .two-fold: (1) to assess the demonstrated performance of 

l^Vnllf (2) to facilitate the development and 

refinement of essential practices and skills. Appropriate duties and 
responsibilities may include the following: FFrupridce auties ana 



1, 



5. 
6. 
7. 



Conduct conferen<:es with the initially certified employee to become 
acquainted and to discuss respective responsibilities and 
e>pectations. . 

Malke a minimum of three observations per year according to the 
following schedule: . 

\ First observation before October 30; 

V Second observation between October 30 and January 15-; 

\ Third observation after January 15. 



to derive a 



Support teams must meet alfter the observe tion(s ) 
consensus based upon the fPAS/IC and to begin to prepare' "the 
Professional Development Pla^. Within five working days a meeting 
betweeri the team and the Initially Certified employee shall be 
conckjcted to share the results of the team's observations The 
beginning employee should shkfe in the development of the PDP 
principal or designee shall 'serve as the chairperson of the s 
team. 



The 
support 



Conduct additional observations, as needed, for the purpose of 
giving technical feedback ; and assistance for. the . growth and 
development of the initial ly |certified:-perSonnel . 

■ •' i ■ 

Provide or link appropriate' technical assistance to the initially 
certified person as needed. 

o ■ " 

Make copies of formative and summative assessments' available for the 
development of tfie Professional Development Plan for each employee. 

Assure that ap\>ropri ate data is included in the portfolio of the 
person. \ 



5. PORTFOLIO - 

o„,n^/^^ following documenls must be contained in the initially certified 

tn%^-P°r^°\V^ ' °^ additions and/or modifications 

made to the plan; (b) a copy W identified strengths and areas for development, 
determined from observations;\(c) a summative data report with ratings, support 
team^ summary and teacher coimients at the end of each year.; and (d) evidence of 
completion of strategies in t^e PDP. The initially certified employee should 
receive copies of all , data inciuded. The support team will revi ew^he contents 
Jl,-noH P°'"*t°^I° w/tt\ the employee.- The portfolio should be main- 

tained in an^official file (separate from personnel files) by the superinten- 
dent or his/her designee. It i^ intended that the portfolio be forwarded fror 
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?h! ^M.^} No'-th Carolina, should an employment change occur within 

the state during the period of initial certification. Should an- initially 
certified employee leave the profession prior to a(^fiievin? continuing certifi- 
tication. the portfolio will be maintained by the employer for five-(5) years 
from the date of initial employment unless requested by the employee to for- 
ward itio another LEA in the state. 

'■...^6. PROFESSIOm DEVELOPMENT PLAN 

The purpose of the , PDP is to facilitate and document the systematic 
•professional growth of an initial ly. certified employee, clearly delineating the' 
strategies, service deliveries and resources available. Appendix p- contains a 
co^y of suggested format and the guidelines forits use. ' 

, 1 7. EVALUATION i ' ■ 

^-h ,rA^^^TuV'°" °J l^^ Initial Certification Program is the responsibil itr of 
the LEA. IHE, and the SDPI and should be based on the desired outcomes of the 

'^"'^"^ address- improved teacher performance, attitudes 
toward the profession retention in the profession, and increased levels of 
student learning. Within the context of these outcomes the following 
components of the Initially Certified Program should be evaluated for their 
effectiveness: 

A. Support Team 

Attention wilV be given to at least three areas in evaluating the 
effectiveness of teams: y " 

1. Selection criteria and the consistency with which the criteria are 
applied; \ 

\ 

2. Training of team\ members and its relationships- to desired 
outcomes/competencies\ 

^ 3. The quality of services. delivered by the support team. 

B. Inservice Program 

Three dimensions of inservice will be evaluated: 
1. Orientation at the building and system, levels; 

^" ortheVpAVIC°^^°^'^^ training on the five major teaching functions 

3. Additional opportunities for inservice that will reflect both 
generic and individual needs. 

Col labora.tion ./ ^ 

The evaluation will address the adequacy of procedures established to 

insure collaboration between. the three agencies in program implementation 
and improvement. . k > 

■ i ■ \ 12 



, There should be an .Ongoing evaluation of the instrument(s ) and practices 
associated with the assessment of performance. Moreover, the overall program 
evaluation design should yield data on time-cost factors inherent in 
.implementing and maintaining the program so as to facilitate the determination 
of cost effectiveness. 

8. ADMINISTRATION 
Assignment of Responsibilit y • . ' 

A. STATE • . . 

The Division of Accreditation and Program Approval of the SDPI will be 
the designated body charged.with the overall responsibility for ,. devel opi ng, 
implementing, monitoring and evaluating the Initial Certification Program. The 
division will coordinate the regional review of local Initial Certification 
Programs, through Regional Ce.nters, forward review reports to the State 
Evaluation Committee on Teacher Education and submit an annual report of the 
Initial Certification Program to the State Board of Education. 

Finally, th.J Division of Accreditation and Program Approval Will provide 
technical assistance as requested through regional policy councils and design, 
develop or secure training modules as needed. 

B, LOCAL 

Local Beginning/Initia,lly Certified Teacher Education Programs will be 
monitored by the superintendent or his/her designee. Additionally, the LEA 
-will: - 

1. Establish a focal structure for organizing • and administering the 
Initial Certification Program according to, State guidel ines . 

2. Complete reports to give evidence of implementing a program for all 
beginning/initially certified personnel in- accordance with state- 
adopted guidel ines . 

3, CompTete^^r-eports to provide evidence of collaboration with programs 
of teacher preparation, \ 

4, Establish a communication network for assuring: (a) collection of 
data fnim support teams; and (b) feedback regarding the progress of 
initially \ certified -personnel in achieving minimum teaching 
competencies". 
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PUBLI^C EDUCATION - PUBLIC INSTRUCTION 2H.0600 

by ad.i„g sections 

(3) INITIAL CERTIFICATE REQUIREMENTS . • 

(a) Initial certification extends preservice education into the 
first two years of actual .employment to assure the ability of 
practicing profess-iqna/s on, an independent basis to meet 
established performan(/e criteria prior to the award of a 
c6ntinuing certificate; The following conditions shall apply:- 
(1) The initiaKcertificate shall be issued to a person who 

/ meets certification requirements. 

^ - (n) The initial certificate will also be issued to a person 
' . * ■ completing requirements for certification in a n-ew service 
'area such as- administration. - ---^ 

(ii;i) The initial certificate shalT be valid farv-a^ maximum of 
two years ^ritl meets t-he legal requi»?fements for employment 
bhould the holder not .secure acce'ptabl e employment during 
the period of vrlTdity application must be made to the 
Uivisiqn of Certification, for extension of the initial 
certificate. Extension may be granted for up to two 
C -years provided five years have not elapsed fr'om the date 

of qualification as determined by the dating and/or 

ou"noni ""^qufrements contained in NCAC 2H. 0203(c)(2) and 
^2H.0207. 

(iv) For purposes of meeting the performance requirements to 
convert an initial certificate to a continuing certificate 
through the Initial Certification Program, a year shall be 
defined ^as not less than six (6) sucGes,sive calendar 
months of full time employment in one" loc'al; public school 
'/ V • "j^"]^. non-public school with an approved^ program plan 
iVj Initially certified employees who -become employed by 
different local public school "system after completing on. 
year of participation in the Program for Initially 
Certified, Personnel will have thejr portfolios forwarded 
to the system of current , empl oyment for their secoiid year 
of, participation in the program. 
'-^^ (vi) The -initial certificate shall become null -and void after 
two years of unsuccessful experience and will not be 
extended; provided, however.-/ that such a certificate 
• - holder may return, tp an approved teacher education program 

_ to. correct deficiencies and receive a new initial 
certificate for employment ^and again try to meet the 
performance requirement, 
(b) In -order for an initial certificate to be converted to a 
continuing certificate, the holder of an initial certificate 
must: 

• (1) serve two years with a local board of education which Has 
^ a- comprehensive program plan for initially certified 
. personnel which meets criteria established by the State 

NORTH CAROLINA ADMIN?S°Tr'aTIVE cot"'"" '''''''' ''''' '^'l''' 
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PUBLIC EDUCATION - PUBLIC INSTRUCTION ' ^2H.0600 

(n) meet the performance criteria established by the State 
.-Board of Education for conversion of an initial 
/ certificate to a continuing certificate and receive the 

recommendation of the locally designated official by which 
employed. • 
(4.) CRITERIA AND PROCEDURES FOR DEVELOPMENT AND APPROVAL OF 
COMPREHENSIVE PLANS FOR INITIALLY CERTIFIED PERSONNEL, 
(a)' Each local board of education shall develop a comprehensive 
program plan for initially certified personnel and present that 
4^lan to the Department of Public Instruction no later than 
August 30, 1985. Non-public schools which have a state- 
approved staff develop.nent ■ program are eligible to submit a 
plan for approval . -Each ■ plan must meetxthe following criteria: 
(i) describes adequate provisions for efficient management of 
the program; 

(ii) provides for formal orientation for initially certified 
personnel describing available services, training 
opportunities and the process for . achieving a continuiW 
^ certificate; " . 

(iii) provides for the assignment of a mentor or support team, as 
determined by the LEA based on need(s), for each initially 
certified person, to provide guida'noe,- counsel and promote 
assimilation into the profession; 
(iv) in cases where the LEA deems a mentor to be the appropriate 
support person, the principal or his/her designee shall i 
share the responsibility for providing the support; i 
(v) the support team for each initially certified teacher j 
shall include a career status tjeacher, the principal or 
hi's/her designee, and a general ist' or a specialist in 
curriculum/instruction which may include but is' "not 
limited to an IHE member or qentral office supervisor/ 
administrator; / I 

(vi)\ provides for conducting a minimum of three observation^ 
\ per year, the first of which/must be for at least onj 
period or instructional activity, preceeded by a pre 
cffnference and followed by a l/'ost-conference. The other 
may be unannounced but must &i for at least one period O; 
instructional activity and / be followed by a posti- 
conference 'to give appropriate feedback. All observatiorjs 
of teachers will be done by Persons trained in the use of 
the first, five function area/, of • the performance appraisal 
^instrument for teachers; the first observation to occiCr 
prior to October 30, the second obset vation to ocqur 
between October 30 and January 15, and the third 
observation to occur after January 15; f 
(vii) provides for the preparation of an individualized 
P>"ofessional development plan for each initially certified 
person which identifies goals,- strategies and progress 
toward improving professional skills; ' 

NORTH CAROLINA ADMINISTRATIVE CODE 
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(viii) provides for a structure to identify and deliver services 
and technical assistance needed by initially certified 
personnel ; . 
(ix) provides for maintenance of a cumulative Portfolio 
containing the professional .development plan aryf official 
documentation of . performance in the first five function 
areas of the performance a^jprai sal instrument; 
(x) assures that the program plan was developed in 
collaboration with institution{s) of '' higher education 
having, approved teacher education programs and describes 
their continuous .involvement with the program; :. 
(xi) describes a plan for the systematic evaluation of the 
program to assur4 program quality, effectiveness, and 
efficient management; - 
(xii) designates a person to verify successful completion of the 
_ two-year initially certified program and make 
1 recommendations regarding continuing certification, such 
^ recommendations to be accompanied by written 
•justification; 

(xiii) documents that the local board of education has adopted 
the plan. 

(b) Program administration is delegated to the Division of 
Accreditation and Program Approval in the Department of Public 
Instruction. 

(c) The Division of Accreditation and Program Approval will review 
each plan submitted and determine whether the plan meets the 
criteria specified in 2H.0608(4){a) above no later than 
October 15, 1985. The Division of Accreditation and Program 
Approval will recommend the approval or disapproval of each 
plan to the State Board of Education at its first 
meeting following October 15. 

(d) In the event the State Board disapproves any plan, it shall 
specify changes which must be made in the plan and specify the 
date by which such changes will be accomplished. The local 
board of education will implement those changes by the date 

• specified by the State Board. 

(e) Approval of plans by the State Board is on a continuing basis 
but each local board of education sha.ll file an annual report 
with the Division of Accreditation anti Program Approval The 
contents of the report shall be prescribed by the Division of 

•Accreditation and Program Approval. The Division will forward 
an annual report /to the State Evaluation Committee on Teacher 
Education and the/State Board of Education. 

(f) In the event the Division of Accreditation and Program Approval 

• ^oC'^n^n^/^t'^^ ^ P""^" "° '^"S^"" ^^^^^ the criteria established 
in ^H.U604(aj above, or that a plan is not being implemented in 
accordance with tho,se criteria, the Division will immediately 
report such deficiencies to the State Board. 

NORTH CAROLINA ADMINISTRATIVE CODE ' . 
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(g) The state Board shall review reports of deficiencies from the 
Division of Accreditation and Program Approval and direct /the 
local'^board of education to implement any necessary changes! in 
its plan and specify the date by which such changes must' be 
implemented. The. local board will comply with the State 
Board's directions. - 
(5.) CRITERIA AND PROCEDURES TO BE MET BY CANDIDATES FOR CONVERSION OF 

AN INITIAL CERTIFICATE TO A CONTINUING CERTIFICATE. 

(a) No later than April 1^ of the second year of employment of the 
holder of an initial certificate, the locally designated 
official shall; determine whether the employee' will be 
recommended for conversTon to a continuing certificate. This 
determination shall be made upon the basis of the information 
contained in the individual's: cumulative portfolio. In no 
event shall the locally designated official recommend the 
conversion of an initial certificate/ to a continuing 
certificate for any individual who has not received a rating of 
"at standard" or higher on each of the first five function 
areas of the performance appraisal instrument on - the final' 
observation prior to April 15 of the second year of employment. 

(b.) The recommendation for conversion of an initial certificate to 
a continuing certificate shall be made on a form prescribed by 
the Division of Certification. The Division will review each 
recommendation to determine whether the person recommended has 
in fact achieved a rating ..of "at standard" or higher on each 
of 'the first five function areas of the performance appraisal 
instrument. ■ If the person recommended has achieved the 
required rating level the recommendation of the locally 
designated official will be approved. If the person recommended 
has not received the required rating level, the recomiriendation 
of the locally designated official will be disapproved. 

(c) Any teacher. not recommended by the locally designated official 
for conversion from an initial to a continuing certificate may 
have that recommendation reviewed in accordance with G.S.115C- 
45(c). 

History Note: Statutory Authority G.S. ir5C-295; 115C-296; 
115,C-298; 115C-309; 
Eff . November 1, 1983; 
■ Amended Eff. July 1, 1985. 
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APPENDIX B 



THE SIX-YEAR CERTIFICATION PROCESS 



Entry 
Into 
Gollege 



Satisfactory 
Cdnpletion of 
General Education 
Requirements 



Degree 
Avairded 



No IHE/LEA 
• Recxirmerk3at ion 



lirlE/LEA 
Re< iirtnerdation 



Achievement of 
Mininijm Designated 
Scores on NIE Core 
Battery Tests on 
General JKncwledge 
and Cctmunication 
Skills 



Denial of 
Initial Certificate 



Initial Certificate 
Awarded 











Progress on/ 








Professional 
DevelopDent' 
Plan 




lEA f^view of 1 






Portfolio 




Cbjectlves 







Denial of, 
Admission 



Adrdfesiori to 
Approved 
Tteach^r Education 
Program 



Satisfactory 
Perfonrance in 

Professional 
Studies, Teaching 
Specialty Area, 
and Field 

E>^riences 



Fitet Year of 

Fiill tine 
Bnplq^nt 



Participation in " 
Spinning Tteacher 
-Program (Support 
1team,^^PDP, Initiation 
of Portfolio) 



Progress on 

Professional 

Development 

Plan 
Objectives 



teximendation for 
Denial of 
Continuing Certi f icate 



Exit 



Recycle I 



Keccnmendation for 
Award' of ■ 
Continuing 'Certificate 



Approval by 
State Board 
of Education 



Continuing 
Certification 



Achievement of 
Mininrn Designated 
Scores on ^7^E 
Professional Knowledge 
and Teaching Specialty 
Ttests 



Second Year of 
Rjll tine 
Brployment 



Participation in 
Beginning Tteacher 
Program (Carpi lation 
'of Portfolio)' 




Continuation 
of 

Career Growth 
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*Note: An individual may opt out of \the process 
■ at any stage . 

All steps are subject to Stat^ standards, 
guidelines, and competencies. 



APPENDIX C 



TEACHER PERFORMANCE APPRAISAL SYSTEM/IC 



1/8^ 



INSTRUCTIONS 



Based on the evidence from observation and discussion the 
. ^valuator is to rate the teacher's performance wUh Jespect to 
the 5 major functions of teaching listed below. ^ 

• ^ X^^r"^^ "--^^ the 

4. The evaluator-and the teacher must discuss the results of 
5 the appraisal and any recommended action pertinenlto i? 

Is^-gnef sp^ac^i;^'^^^^^"^^^^ '''' instrJmentln the , 
/ ^' fS^de?!^'""""^ ""''^ ^'^'"^ ^f^^ ^^^'^her's personnel 
7.^ The rating scale will be as follows^: 

• i Level of Performance 

-6. Superior 

tiS^jherjJJj^aSral^S ll.^'ll'l^ '^'^'^^i^^^- ^^^hing prac- 

seeks to expand scope of comLJpnirL I a °^Psrf°""ance. Teacher continuously 
priate responsibilities. ""'P'^'"^"^ constantly undertakes additional, appr^- 

5. Well Above Standard • 

.p,te1^L""rrl'io^sE^a^I^^ some teaching ^ 

High level. TeacSe freque tlf ee to til' 'l'''' ' consistently 

/undertakes additional . a^prSJrfate ^esSSns?b???ties ■ "'"P^^^"'^^^^ often 

4. Above Standard 

level. Teacher sometimes eek to exoanJ consistently adequate/acceptable 

undertakes additional. appropHate respons?b?litTls and occasionally 

3. At Standard N 

'i^^^:^::^^^ reaching ' 

maintains an adequate scon^ nf?nlp%^^^^^^^^ ^" acceptable level. Teacher 

as assigned; ^ ^ ° competencies and performs additional responsibilities ' 

2. Below Standard 

inadequate/unacceptable and needs 

scope of competencies, and soLtimes Ja ?J Jn n ? '^'"5!'*° maintain an adequate 
as assigned. ' sometimes fails to perform additional responsibilities 

1- Unsatisfactory ' . _ 

m^^^^Ta^"^ic:^^;"u^^rc:ns^ 

expectations. - Teacher requ ?es c ose a^dTpnln? ^"^^^ '"''^ Performance 
ibilities. ^ frequent supervision in the performance 



expectations. ,^uv,,.c. 
of all responsibilities 
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Rating Sca>e 
(Please Check) 



Teacher Name 
School 





TD 




















fO 




















c 
































na 












-a 


*a 




' c 








> 




03 














o 






■ c 


oo 








03 






OJ 










> 


CO 


o 


a. 




o 












+-j 


OJ 


- 


2C 









c 



Major Function: Management of Instructional Time 

1.1 Teacher has materials, supplies. and equipment- 
. ready at the start of the lesson or instruc- 
tional activity. 

1.2 Teacher gets the class started quickly. 

1.3 Teacher gets students . on task quickly at the 
beginning of each lesson or instructional 
activity. 

1.4 Teacher maintains a high level of student 
time-on-task. 

Comments 



2. Major Function: Management of Student Beha^nnr 

2.1 Teacher has established a set of rules and 
procedures that govern the handling of 
routine administrative matters. 
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2.2 



2.3 



2.4 



Teacher has established a set of rules and 
procedures that govern student- verbal par- 
ticipation and talk during different types of 
activities— whole-class instruction, small 
, group instruction, etc. 

Teacher has established a set of rules and 
procedures that yovern student movement in 
the classroom duriny different types of in- 
structional activities. 

Teacher frequently moni tors the behavior of 
an students during whole-class, small group, 
and sea.t work activities and during transitions 
between instructional activities 
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Q n. 



Rating Scale 



(Please Check)' 



■s- 
o 

OJ 
Q. 
ID 



03 



OJ 
> 

o 



OJ 
3C 



2.5 



Comments 



Teacher stops inappropriate behavior 
promptly and consistently, yetmain- 
tains the digmty of the student. 



U 
03 

03 



OJ 
> 

o 



03 

a 



03 
■XD 

03 



5 

O 

OJ , 
CQ 



3. Major Function: Instructional Presentation 

Jt'l. Teacher begins lesson or instructional- 
activity with a review-of previous 
material. 

3.2 Teacher introduces the lesson or in- 
structional activity and specifies 
learning objectives when appropriate. 

3.3 Teacher speaks fluently and precisely. 

. 3.4 Teaeherl^ lesson or instruc- 

tional activity using concepts and 
language understandable to- the students. 

3.5 Teacher provides relevant examples and 
demonstrations to illustrate concepts 

■ .. and skills. ^ 

3.6 Tepcher assigns tasks that students 
handle with a high rate of success. 

3.7;"Teacher asks appropriate level s of 
questions that students handle with 
a h.igh rate of success. 

3.8 Teacher conducts lesson or instructional 
activity. at a brisk pace, slowing presen- 
tations when. necessary for student under- 

. Sjtanding but avoiding unnecessary slowdowns, 

3.9 Teacher makes transitions between lessons 
and between instructional activities within 
lessons efficiently and smoothly 



Rating Scale 



I?ea?^^ '"^'^^^ ^^^^ ^^^^ assignment is 

















s« 












(0 
























c 














■a 




ard 


>> 

Si. 






<o 




o , 












+J 




fi= 


Si. 


c 


u 


Si. 


> 

' o 




Ud 


ra 




o 




00 


c: 


00 




Superi 


<: 


QJ 




3: - 


•r- 


Well 


Abov 


00 

<: 


Bel 01 


Unsa 



3.n 



Teacher summarizes the main point(s) of the 
lesson at the end of the lesson or instruc- 
tional activity. 



Comments 



Major Function: Instructional Monitnrin n nf i 1 p-, t— , p-, p--, ^II 

btudent PerforiHiTTF^ ^ ' LJy UULiLj 

4.1 Teacher maintains clear, firm and reasonable • 
work standards and due dates. 

4.2 Teacher circulat/s during classwork to check 
all students' performance. 

4.3 Teache- routin/ly uses oral, written, and 

_ other wm-lLfLtoiiucts to check student progress.. 

4.4 Teacher pose^ questions clearly and one at a ' 
time. 



Comments 



•«5 



5. Major Function-: Instructional Feedh;.rl. r— j p-j ~ _ — 
5.1 Teacher provides feedback on the correctness ^^^LJULJ 
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Rating Scale 



(Please Check) 



^'^ Jn'assW^If!:^^/'?'^'^" P'-^^'Pt feedback 
on assigned out-of-class work. 



5.3 Teacher affi 



nns a correct oral response 



appropriately, and moves on 

5.4 Teacher provides sustafhing feedback after 
an incorrect response or no response by 

Clue, or allowing more time. 
Comments 



o 



=9 

CO 



T3 

. i- 

C 
«M 
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cu 



ID 
ID 
•M 

cu 
■ > 
o 



S- 

■ c: 

00 



ID 
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C 
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00 
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CO 
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CD?/-- iQ evaluation has been 

hKjC ^5 25- seen and discussed. 



^/^^ . APPENDIX D 

(SAMPLE PROPOSED) 

NORTH CAROLINA 
INITIAI. CERTIFICATION PROGRAM 

RECOMMENDATION-FOR CONVERSION OF INITIAL CEkrIFICATE T!0 / 
, CONTINUING CERTIFICATE 

Full Name of Initially Certified -Person 



Social 'security Number Initial Certificate Held 

Graduate of ^ 

r» ' ^ ^ . . (IHE Name) ~ 
Recommended For Continuing Certification 



Not Recommended For Continuing Certification 



Justification: 



Person designated to make recommendation 



Date 



Signature 



Division of Certification Action 

Approved 

. Not Approved 
Date 



Signature 



Mail to : 
Division of Certification 
State Department of Public Instruction 
••.Education Building 
Raleigh, NC 27611 
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'APPENDIX E 



INITIAL CERTIFICATION PROGRAM ^^-^ 
TEACHER PERFORMANCE APPRAISAL SYSTEM/ INITIAL CERTIFICATION 

PROCEDURES ' - ^ 

c 

It is recommended that the following guidelines and procedures be followed 
when the Teacher Performance Appraisal System/Initial Certification is used. 

1. All observations ""should, be conducted by persons who have been 
trained in the. use of the obserVj,ation/evaluation instrument. 

2. Each teacher, should be. observed on at. least three (3) occasions 
during, each school year. ' 

3. When a support team is used, at least one complete team observation, 
collectively and/or individually, of each teacher ■ should be made 
during each of the following three (3) tim^periods: 

A. Before -October 30 • . 

B. Between October 30 - January 15 

C. After .January 15 - 

4. At least one of -the observation visits should be announced and 
discussed with the teacher who will be observed and at least one of 
the visits should be unannounced. 

5. Classroom observations should begin immediately after the bell rings 
for instruction to begin or precisely ^t the time scheduled for the 
lesson to begin. 

6. If a significant interruption occurs during the observation, the 
observation should be stopped. The reason for discontinuing the 
observation should be noted on the form and the teacher should be 
revisited during the next two weeks. 

7. Observations should be conducted on diff^nt days of the week until 
more than five (5') observations have been conducted covering each 

• day of the week school is in session. 

8. Each observation should be conducted during different hours of the 
day until the number of observations exceeds the availa ble period '; 
of instruction, unless there- is' need : to observe " the same 
subject/class more than one time. 

9. Each classroom observation should last for at least 50 minutes (or 
an .entire class period). The observer should remain in the 
classroom until the end of the instructional period or activity. 
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The observer should sit in the classroom where students and teachers 
cun be seen and heard easily. Tlie observer's attention should be- 
tocused on what the teacher and students are doing. 

Ihu observer should not expect to observe all of the teachinc 
practices during any particular observation but should note all of 
those which are observed. Multiple observations will be required to 
observe dll practices even in effective teachers' classrooms. 

The filed notes should describe exactly .what was seen and heard and 
should re>atB to the practices contained in the instrument. Notes 
may also record incorrectly-taught content and/or poor practice not 
on the instrument. These may then be addressed in the professional 
developmer.t plan. 

Field notes should record all practices which occur frequently' or 
infrequertly arid should actually reflect how effectively the teacher 
engages in the. practices. 

As soon as possible after the classroom observation lias been 
completed, the observer should use the fieW notes to complete the 
record. These expanded recordings should be used to relate 
observations to the teacher later, and fil-ed in the support team's 
working file maintained on each teacher. 

For 'i^ormative observation, the support team men]bers should come to ■ 
colle^ve agreement regarding teacher strengths and areas for 
development prior to the design of a professional development plan 
with the teacher. ' - 

For summative observation, the support team members should come to 
collective agreements in rating of the teacher's performance on each 
cf the five teaching functions, using the scale on the instrument. 
One instrument is then completed^, representing the consensus of the 



team. 



The ratings should be based . upon the support team's agreement 
regarding the teacher's performance at the time of that rating. 

Within five working days of the time the observations are completed, 
the team or team representatives should meet with the teacheV to 
discuss observations and recommendations. 

Copies of the observations/recommendations and the professional 
development plan should be included in. the teacher's file maintained 
^" P'^l'lSip^^ office and the portfolio in the superintendent's/ 

''cJesi"ynee''TlJfTice~: . ^ " 



Each page of the observation/assessment" instruraent(s ) should be 
initialed by the observer using the instrument! s ) . 



APP'SNDIX 

PROFESSIONAL DEVELOPMENT PLANS 



RATIONALE 



The North Carolina State Board of Education, effective July 1, 1985, 
approved a process requiring local .school adminis trative units in the state 
to develop and maintain a professional development plan for each certified 
per Ron, 

This action is based qn the following beliefs: 

That those involved in the profession of education must continue to learn and 
acquire better skills in order to keep current and informed in this time of 
rapidly expanding new knowledge. 

That every educator has room for improvement. Every educator has much to learn 

about their area of instruction , supervision, or administration, 

* . - 

That an on-going systematic program of professional development will improve the 
quality of education in North Carolina. ' 

That .all educators who participate in planned professional growth will find 
themselves being more effective. 

The following guidelines and sample forms wi^h directions have been 
developed to assist in the design of Professional Development Plans. 

GUIDELINES FOR DEVELOPMENT : ^ 
Professional Development Plans 

1. Should be based on a positive model for improvement as often as possible ' 
as opposed to deficit models. 

2. Should be based on the assessed needs of the individual, the school, or the 
iocai. unit . ' 

3. Shoihd include rewards, reinforcement, motivation and leadership values 
whicfi support professional development. - 

4. Should be developed collaboratively. 
Should be directed at changing teacher behavior rather than student behavior. 
Should provide linking mechanisms between training and actual job situation;^. 
Should include both formative, and summative "evaluation mechanisms. 



She-uld have a strategic component Which is continually updated to 
accommodate change at various decisionpoints . 
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9, 
10. 



11, 



12, 
13, 



. Should. emphasize individualized programs where possible. 
Should be developed 

a. to encourage growth in on-the-job performance and 

o. to gam or refine skills. / . 

a. a two. year cycle for INITIALLY CERTIFIED teachers ' 
c* an°annJon^/'L'^' coincide with, the PERFORMANCE' APPRAISAL SYSTEM, ^nd 
rA-Rm?MA^^^?^L'^^^ '° coincide with decision points for thef NORTH 
CAROLINA CAREER DEVELOPMENT PLAN FOR TEACHERS a5d ADMINISTRAT,bRsf 

Should be reviewed periodically and revised as necessary.' 

Should include v 

- . . \ 

a. at least one long range goal, 

b. strategies for ' achieving the goal, 

c. target dates, ' ^ 

d. resource requirements, and 

e. assessment strategies. 



/ 



/ 
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. ' ■ - APPENDIX P 

2 

DIKEtTIONS FOR USE OF PROFESSIONAL DEVELOPMENT 
' : -PLAN FORM (PDP-1) ■ • 

1. Fill in identifying data on employee. . 

2. Record date. 

3. .Check appropriate MAJOR FUNCTION. If OTHER is checked, explain briefly ' 
telchers'r FUNCTIONS are to be utilized for INITiIlS CERnFI^D ' 

In"'" r PRACTICE(S) and/or STRENGTHS, subheadings on the Performance 

P^Sl^Jsfsr'T^'^TP^M^uf'' appropriate CRITICAL 

i^KAtriCESvSj and/or STRENGTHS. 

5. Write the GOAL of th,e Professional Development Plan. A GOAL is a concise 
statement of .what is to be accomplished. concise 

Refir'^ f^^^^f '^^h^ sequenced steps of the plan to accomplish the goal. 
H^nd^ I 2"tion 6, Design for Individual Staff Development plans -in Th! 
Handbook f or Staff Development Coordinators " fnr ..c^^c^....o ' ■ — 

.7. . Indicate the classification of certificate renewal credit for each strategy 
using the following code: 0-no credit; 1- college or university course; 
2- lo cal course/worksho p; 3- independe nt study; 4-^ activity approved hy'snPT - 



8. . Indicate, the TARGET DATES, th^ estimated time of completion for each step.' 

ai^^m^iisfS^!-^-' funds, materials, or time) needed to " 

10. List the ASSESSMENT STRATEGIES, the techniques which will be used to assess 
the extent to which the goal has been accomplished. . ' 

11. Sign and date the form and have the employee^ign and date the form indicating 
. that the plan has been reviewed. ; - ■ 

12. Record the DATE ACHIEVED, the date eacK step is actually completed, 

13. Check the appropriate box indicating the extent to which the goal has been 
successfully achieved. 

a. Check FULLY ACCOMPLISHED when the goal is Carried out as agreed 

b. Check PAJRTIALLY 'ACCOMPLISHED when the goal is carried out only in part 
Indicate a REASON. ^ 

c. Check NOT ACCOMPLISHED when the goal is not carried out ad all. Indicate 
a REASON. 



14. Allow employee to complete section, EMPLOYEE'S COMMENTS, if desired. 

15. Sign and date the form and have the employee sign and date the form indicating 
the final review of the plan. . 
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NAME 



POSITION 



APPENDIX 



SCHOOL 



GRADE LEVEL 



SUBJECT AKEA 



^f^^^f^^^_a_imTlAL a . CONTINUING 
"AJOR FUNCTIONS: ~" ~~~ ------- 

Management of Instructional Time * 

Management of Student Behavior * 

17 Instructional Presentation * ' ' 

Instructional Monitoring of 
Student Performance * 
/UOTHER 



- DATE 



CJ Instructional Feedback 
LU Facilitating Instruc^i 



on 



O Int 
Env 

02 Performing Non-Ins t 



eracting within the Educational 
c-nvironment 



i^ctional Duties 



ITICAL PRACTICE (S) and/or STRENGTHS; 



GOAL(S) 



KATEGIES (in sequence) 



CLASS. 
OF CREDIT 




TARGET 
DATES 



RESOURCES 



DATE 
ACHIEVED 
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ASSESSMENT STRATEGIES: 



INITIAL REVIEW • 



0 



SUPERVISOR' S SIGNATURE 



EMPLOYEE'S SIGTUTURE 



DATE 



DATE 



SUPERVISOR'S COMMENTS 



ACCOMPLISHMENT 



i—I fully Accomplished 
ZZ7 Partially Accomplished 
nj Not' Accomplished 



REASON 



EMPLOYEE ' S COMMENT S : 



FINAL REVIEW 



SUPEaVISOR''S SIGNATURE 



EMPLOYEE ' S .. SIGNATURE 



DATE 



DATE 
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NAME Tom Smith 



APPENDIX F 



SCHOOI^bcean Vie^Hi,i,^j^ 
SUBJECT ABE A 



_POSITIQ N_:,,,,,:^ 



_GRADE LEVEL , 9 



JIAJOR FUNCTIONS: 



.DAT E 4-l9-«A_ 




O Maiiageffleat of IiuiCructioiuiX Time * 
Z^ Jteiagement of Student Behavior * 
I C7 Instructional Preaentation * 

Instructional Monitoring of 
Student Performance * 
OOTHER 



CI Ins true tional Feedback * 
.£7 Facilitating Instruction 

^^"'^ H^ucational 
a Performing Non-Inatnictional Duties 




'^ICAL PRACTICE (S) and/ox STRENGTHS 

frequently moniW^oehavior Of all students 



J . ' , ^ *'^**avj.uj. o£ axi stud< 

oecween instructional activities. 



l^^GIES (in aequence) : 



GOAL(S): 



to monitor .qMiH-nr,^„ .•_ . . '-'^"-"niques 



to monitor students in science class du^inj' 
whole-group and individual assignments to 
increase time-on-task. 




I 



2. 
r3. 



5: 



Ooserve another science teacher as 
' assigned. 

Attend workshop on behavior management. 
TaKe^course on Discipline Alternatives 

■ ^feet with department head to discuss work- 
anop ana course findings and choose 
techniques to use. 

Practice monitoring techniques to 
increase time on task. 



CLA5S. 
OF CREDIT 



0 
4 



Demonstrate techniques to increase time 
on tasK .n classroon. for department 
head and review. 



TARGET 
DATES 



4-26-84 
'6-27-84 

7- 13-84 t, 

8- 2-84 ■' 



8-28-84 



'10-18-84 



11-8-84 
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RESOURCES 



-^-e-le-as e d— time' 
stipend 

tuition grant 

released time 

preparation 
time 

released cirae 



DATE 
ACHI^EVE 



ASSESSMENT STEATEGIES : " ' — ~~T 

Application of concepts from ^zxiivsro 

Judgment of supervisor(s) ^ cpurse/workshop information 

Employee self log - " 

Classroom observation(s ) 




EMPLOYEE'S SIGNATURE 



4-12r-84 
DATE 



ACCOMPLISHMENT 



SDPEaVISOH • S COMMENTS : 
REASON 



O" Fully Accomplished 

Partially Accompliahed 
£17 Not Accomplished 




Making , progress toward goal-needs, 
additional work on involving low 
achieving students in whole-group 

disruo'tr' controlling frequent 

disruptions .during individual assi 



assignments 



EMPLOYEE'S" COMMENTS : 



-FINAL REV?9w : 

SUFEaVlioH' S SrgHAIUES " 




, EMPLOY'S SIOTATUHe"" 



DATE. 
4-12-84 



- / 
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3 



0 



NAME Smp n^hp., 



APPENDIX. F 



SCHOOL r. • • , , • „ , 



_POSITION ieacher 



SUBJECT- AREA 



_GRADE - LEVEL 5 



J gRTIFICAIION: ^ initial O CONTINUING 



_DAI£ 2-10-85 



FUNCTIONS 




a Managen«nt of Instructional Tine * 
O MmageTnent of S tudent Behavior * 
£7_^n3tWqtxon^i,P^sentation * 

^ Inatructional Monitoring of 
Student Perfornmnce * 

— ZZZoTHfiR"- 



Q Instructional, Feedback * 
O Facilitating Instruction 

^ e!1^"""« Educational 
anvxronment 

O Performing Non- Instructional Duties' 



.CRITICAL PRACTICE (Sy and/or STRENGTHS: 



routinely uses oral , /writ ten . and ochef work 
products to. check- student progress'. 




■TRATEGIES (in sequence): 



GOAL(S): 




CLASS. 

or CREDIT 



• 1. Secure and review literature' on student 
evaluation techniques.. 



J. Attena worksuop on Lesso^ Plan Design, 

4. i-xamine techniques Co 'check s tudent 
progress and select three to. use with 

^. Practice using three . techniques in 
social studies .class'. h i.u 

6^ Observe mentor teacner durin. social 
■ sutd.es and log evaluation te'chniques. 

7. Den^onstrate thre^ tecnni,ues to che^k 
snude.f progres./in classroom for 
mentor teacner and review.' 



3 
2 



2-17-85 

1^20-^85"" 

2- 25-85 

3- 9-85 

4- 10-85 

4- 28-85 

5- 10-85 



RJSSOURCBS 



printed 
articles 



DATE 
ACHIEVT 



for meeting ! ^-^^IS' 



released time j 

. • f 

printed articlels 
and workshop' 
materials 
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preparation 
time. 



released time 



released tir 



BEST COPY AVrtlUlt 



ASSESSMENT ^TEATEGIES : 

Judgment of supervisor(s )' 
Employee sel|f log 
Classroom ol|servacion(s ) 



INITIAL RE 





SDI!ERVISOR'-S SIGNATTTBE 




=2^ 



2-10-85 



Etm^YEE'S SIGNATURE 



DATE 

2-10-85 



lOsZ Fully Accomplished 
O Partially 

Accomplished 
HJ Not Accompliahed' 



EMPLOYEE ' S COMMENTS 



DATE 



SUPERVISOR'S COMMENTS 

REASON 



easy to monitor because procedures 
were well-defined. 



sirpEsvisoK''s sighatuhe" 



'7 



EMPLOYEE'S SIOTATOIffi 



5-14-85 



DATE 

5-14-85 
DATE , 
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INITIAL CERTIFICATION PROGIWI 
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RESPONSIBILITY 
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APPENDIX G 
FORM C 



DATE 



TIME 
FUiQUIRED 



EVENT SCHOUULO 



J A S 0 N D 



1985 



1986 



J F M A 



1986- 
19S7 



3.9 



■ APPENDIX H 



INITIAL DRAFT 



June, 1985 



- ■ / 



NORTH CAROLINA INITIAL CERTIFICATION 
CRITICAL REQUIREMENTS FOR f-l 



\ The 
criteria 
as we] 1 
research 
nor made 
address 



PROGRAM 



MENTORS 



selection of ^ a mentor should be a comprehensive process. Specific 
t nn !J"^'T'%^ expectVions and ■ responsibi 1 U es 

.nH n..f^-'"''i'"^^'' °f successful ro 1 e performance- drawn from 
and professional judgment. Mentors like teachers are neither born 

thosP mrwJ?o developed. Training for potential mentors must 
those qualities which may be learned/enhanced. The. following 



guidelines are offered for consideration. 

1. Commitment *" , " 

chiTdrt' demonstrate a professional commitment to: education, 

shoufi t^kP t ,'1^^^'"°°'"' professional and .personal growth. ^ A mentor 
. should, take an active interest in the career development of. a "mentor with 

va .i^ rn ".'^ occupational and social warld' including 

values, customs, resources, and personnel. The goals and ambitions ^of a 
mentee should be supported by the mentor. 

2. Personal /Affective 

The affective elements of a mentor 
as the academic skills. A, mentor 
relationship characteristics, 
effective mentor should include 
fairness, patience, persistence, 
compassion, concern, generosity, 
understanding, enthusiasm, courage 
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-mentee ..relationship, are as significant 
should possess exemplary personal/human 
Personal affective attributes of an 
: honesty,, sensitivity, frankness, 
■independence, tactfulness, discipline, 
competence, ambition, caring,, sharing, 
and genuineness. 



?he abiml 1-n Ur^^'' challengers. Mentors must possess 

Jp/.hP 1,K ■^"c°^'"age. praise, and bolster the mentee ' s....xwffdence 

menlp-tn L'''°^"'h'' r°'^^' encourage the opportunTtyYor the ' 

.mentee to focus - on developing -as a beginning teacher in- their own wav 
based on strengths that they bring to the experience. Mentor Sut be 
able to ideiitity . and relate to feelings of the mentee in an acceptinq 

the:"n t^eVr^aili mes'".''' °' '"''r'^'' experiences and include-^ 

?hrltnin"/^''';^"'^l'"9 process should exist and continue to grow between 
wJfio '"."^ should be willing to be a helper 

while the mentee assumes responsibility for his/her own" Jearning through 
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discussion of problems and concerns occurring during the teaching 
• experience. A mentor can't be expected to help solve problems without 
being aware of the problems. 

3. Leadershi p 

A mentVr should possess a knowledge of political, economic, and community 
factors affecting teaching. Leadership should include such skills 
as delegating, group facilitating, problem solving, anticipating, 
analyzing, developing options and alternatives for making appropriate 
• -decisions, and handling complex situation. 

4. Success in Classroom Performance 

An essential componeflt of mentoring is the ability to model .effective 
teaching practices. The mentor must recognize and accommodate the 
mentee s personal learning style in modeling effective teaching 
practices. A mentor should demonstrate success in at least the five 
major function areas of effective teaching assessed by the North Carolina 

Teacher Performance Appraisal System-Initial Certification While 

'^u^^i^^ u'"^^,, ^^^^^'"'"^'"^^ additional ways, the minimal requirement 
should be above standard" or better on performance related to (1) 
Management of Instructional Time, (2) Management of Student Behavior, 3 
■Instructional Presentation, (4) Monitoring of Student Performance and (5) 
Instructional Feedback. Adrfi tional ly , the mentor should reflect an 
understanding of the conteht being ' taught and demonstrate an awareness 
of current applied and action research in the classroom and school. 

5. Communication 

The mentor teacher must have the ability to demonstrate exemplary 
effective communication skills. The skill of active listening is a 
criticaJ_cQm'miintcation skill. Active listening will aide in building a 
— iie+prrrg relationship characterized by genuineness, empathy and high 
regard. The mentor must possess and exert the ability to open lines for 
free communication to further enhance the quality of the relationship 
both professionally and personally. Such communication will allow 
recognition of and proactive response to problem solving. Other" basic 
communication skills such as reading, writing, and speaking should be at a 
level sufficient to facilitate interaction betwef?n the mentor and mentee.- 

5. Observe/Diagnose 

A mentor should possess observation techniques and the ability to 
diagnose areas of strength and areas in need of further growth. In 
addition, the mentor should have the ability to prescribe appropriate 
experiences and opportunities which will faci 1 i tate ■ growth of the 
mentee. This precludes a thorough grounding in content area(s.) as well 
as in-depth knowledge of the techniques and methodologies of teaching. 
Further, an understanding of learning theories and developmental 
psychology as well as the ability to apply techniques/methodologies 
appropriately to, the presentation of material is essential. Also, a 
mentor should possess the ability to objectively assess accomplishments of 
the mentee and communicate encouragement. 
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7- Record (PDP)/Documentation 



on observation , diagnosis. 



professional 

prescription and assessment of 
of the portfolio for each mentee 



^^'.^ i^yiucin. nail dna ine aocume 
goals. These skills capitalize 



of growth and \contribute to the development 



8. fiirect/Facilitative Services 



IkilTs"^-7 d.V.'V^ ^l' '°/PP^^ P^'^°"^^ 'V^ professional strength and 
Skills in direct assiltance/support to the knitially Certified oerson 

LLTbv'.h^r^' to identify those resWc and se es 

S opme'nt P an"^' In the f.'TV'.' the objectives. of the ProfessLa 
will hp ?n 1 nl' ^! facilitator role, a key function of the mentor 
fulr^ to link, the mentee with relevant resources and services This 
function wi 1 require that the mentor develop considerabiJ ex'pert e 
CermiedleJsons"'"" °' ^^^^^ available'!: InltfJily 



JualiLs-^^^H^weVeV, s^^ec^^^ ^cTf^i.^/sh^^ld^ ^ e^v^e^n^^ 
p'?ofes's7onaT sl-^^:" ''''' ^ ^^^-"^ ^^^^^--tro^ 



of 



key descrip- 
personal an^-^ 



"FOR CENTURIES THE CONCEPT OF 
MENTORING HAS BEEN TOWARD SUCCESS. 
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I DEVELOPING A COMPREH£NSIVE PLAN 

FOR / 

. ' I INITIAL CERTIFICATION P^GRAM ; 

DIVISION OF ACCREDITAT;^ and PROGRAM APPROVAL ^ 

f / . ■ (■ ■ ..' • 

/ 1. GENmL INFORMATION ■ \ 

■/ ■ / • j ■ ■ • • 

Each local unit/must submit a comprehensive . plan for approval and implementa- 
tion of -the North Carolina I^rfitial Certification Prograln to the Division of 
Accreditationy and Program /Approval in the State department of Public 
Instruction./ The plan sho.ifld be developed in keeping with the guidelines as 
set_ forth in this, documerft and must be suiJmitlr^d by August 30, 1985. The 
Division df Accreditation and Program Approval will review the plan in 
accordance with specified criteria by October 15, 1985.1 Recommendations will 
be forwarded to . the S-tate Board of Education at its first meeting following 
October 15. Upon approval, the plan will serve as the official contract- or 
agreement between the State Board of Education and the ilocal education agency 
for program administration, implementation and evaluation. Annual reports and 
revisions will be required by the Division of Accreditation and Program 
Approval for continuing review and approval. In addition, periodic on-site 
reviews will be conducted by the Division. of Accreditation and Program Approval 
when deemed appropriate based on the information submitted. 

- 2. 'PREPARATION OF PLAN 

The LEA Comprehensive Plan should be composed of the following major parts- 
(I) Information Data.; (II) Assurances; and (III) Program Narrative. 

Part I - Information Data 

J Form A, Information Data Sheet (attached), should be completed and 

attached to- the front of the plan. It requests the following types - \ 
of information: LEA name and contact data, number of initially- 
certified personnel by type and level of certification, and projected 
support system needs. 

Part II - Assurances 

■ Form B, the Local Education Agency Statement of Assurances 
(attached), should be completed along with Form A and included at the 
front of the program plan. , . 

Part III - Program Narrative • , ' 

A. Background Statement. 

. This section should briefly describe the LEA setting in terms of ' 
salient characteristics/features that impact upon program 
implementation; e.g., size, location, proximity to rHE(s), staff 
retention, available resources. 
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B. Invo-lvement in -Program Development. ; . 

This section should briefly describe the nature and extent to which 
groups internal and external to the LEA were involved in designing 
the program plan, e.g. teachers, supervisors, administrators, IHE 
representatives, SDPI consultants. It shoul d descri be pilot efforts 
.(if applicable), committee/group activities and other related 
endeavors. 

.C.' Program Administration / 

This section should describe the LEAs plan for overall administra- 
tion and organtzation of the program. The narrative should show 
how the program will be managed and organized for integration into 
the local setting. It also should highlight general plans for 
establishment and implementation of the support system, projected 
staff developme^it_ and/or training- activities, a formal vehicle for 
assuring collaboration with IHEs, anticipated use/anocation' of 
special resources, and a design for on-going program monitoring and 
evaluation. 

D- Description of Support System. • - • 

This\ section should provide detailed information about the support 
system or model to be established; e.g., mentors and/or support 
teamte.X (I-f both mentors and support teams are to be established, 
""jn^uish between the primary purpose of each . ) This section also 
i\d Vicl ude: 
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A deMjiejtion of support system roles and functions; 
Seje/tion, criteria for mentors/support team members; 
JifToutline of a plan for orienting and, training members of the 
'-^support system, noting: 

1. Appropriate content; 

2. Approximate duration; 

3. Persons responsible; 

4. An evaluation process. (The training component must 
include assessment of competencies so as to assure that 
mentors and support team members have- the skills to perform 
in these! roles. ) 

D. Procedure(s) for facilitating and coordinating the work of 
support system members; and 

E. Description of a process for continuous monitoring of the total 
support system. 

E- Description of Program Impl ementation' Pol icies and Procedures 

This section should outline a formal orientation , process to inform 
initially certified personnel about the program and specify the 
observation and data collection procedures that will be used in the 

E/&m. (See Guidelines, Appendix E.) It also should describe the 
erencing/feedback process that will be followed for formal and 
nounc.ed observations. (See Guidelines, Appendix C.) Moreover 
-It should- show how the Professional Development Plan will be used in 
the support system, specifying local policies and procedures to be 
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followed in its preparation, relationship of feedback to service, 
periodic updating and revision, maintenance or record keeping 
process, and eval uation . (See Guidelines, Appendix F.) In addition 
a description of the types and kinds of. available resources and 
services to be coordinated and made available should be included; 
e.g., individual, large/small group workshops, classroom visitation^ 

and consultant: assistance, renewal 
this section should describe policies 
portfolio in terms of its contents. 



IHE study (courses/seminars) 
credit, materials. Finally, 
related to the use of ■ the 
maintenance and security. 



An LEA/IHE worksheet for program implementation is shown on Form C 
(attached). This worksheet will be helpful in planning and 
coordinating implementation activities. A copy should be attached 
to the comprehensive plan submitted to the State. Suggested 
objectives and- strategies may be organized in terms of- (1) 
Program Administration/Coordination, (2) Establishment of Support 
System, (3) Implementation of Policies and Procedures, (4) 
Collaboration, and (5) Verification, Monitoring and Evaluation 
Process. 

F- Description of IHE Collaboration 

This section should describe the nature and extent to' which 
representatives of IHEs with approved teacher education programs 

- will be involved in the implementation and evaluation of the 
program. Specify formal and informal agreements that have or are in 

• the process of being developed. 

^ Description of Review/Verification Process 

This section should specify the formal process to be followed for 
the performance review and verification of eligible candidates to the 
State; e.g., team, coordinator, committee or panel, superintendent 
(See Guidelines, Appendix D.) 

H. Documentation of Continuous Program Evaluation 

This section should set forth an overall design for continuous 
program evaluation, noting the collection, analysis and use of key 

improving the program as well as specific 
^ ^ , to gain evidence of successful practices 

and needed changes or revisions in the program. 



data to be used in 
activities to be conducted 
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JJrS^cr^.TTn?'^ PLAN IS ATTACHED WITH SUGGESTED PAGE LENGTHS FOR 

EACH SECTION. THE COMPLETED PLAN OUGHT NOT EXCEED FIFTEEN (15) TYPEWRITTEN 
DOUBLE-SPACED PAGES PLUS FORMS A, B, AND C. riMttn ut^) lYPtWRITTEN 

SUBMIT FIVE (5) COPIES ON OR BEFORE AUGUST 30, 1985 TO: 

Division of Accreditation and Program Approva.l 
State Department of Public Instruction 
Raleigh, North Carolina 27611 
(919) 733-4736 

^- ■ • ■ 
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SUGGESTED PROGRAM OUTLINE 



•p^n r • ■ ■■ ■ - •- •- ■ 

Information Data 

Part II - ' . ' 

^ LEA Statement of Assurances . , 

Part III ' 

Program Narrative " * 

A. Background Statement 

■ LEA Profile ' ■ • 

B. Involvement in Program Development/Planning 

Internal LEA ' ' ' 

External LEA 

C. Program Administration 

• Overall Administration and Organization 
Conceptual Framework for Program Implementation 

D. Support System 

Description/Definition 
Support System Roles/Functions 
Selection Criteria 

Orientation and Training of Support System Members 
Coordination of Support System Activities 
Conti.nuous Monitoring of Support System' 

E. -Program Implementation' Pol icies and Procedures 

Formal Orientation Process* 
Observatjon/Data Col lection Procedures . 
Conferencing/Feedback Process 
Professional Development Plan 
Resources/Service Delivery 
Portfol io 

' . ' t 

F. IHE Collaboration 

Nature/Extent . . ' . 
Formal /Informal Agreements 

'G. Review/Verification Process 
Formal Process 

H. Program Evaluation Design 
Overal 1 Plan ; 

Specific Data Collection Efforts. 
Proposed Analysis and Use 



Suggested Maximum 
Page Lengths 



Use Form A 



Use Form B 



1/2 Page 
1/2 Page 

1 Page 

4 Pages 



6 Pages 



1/2 Page 

1/2 Page • 
2 Pages ' 



(Number of Pages 
will vary) 
Use Form C 
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Appendix 

• LEA/IHE Worksh^eet for Program Implementation 
TOTAL - 15 Pages (Narrative) Plus Cover Forms A. and B and Form C in Appendix 
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INITIAL CERTIFICATION PROGRAM ^; 
Divis^ion of Accreditation and Program Appfoval 

• , Information Data Form 



Form A 



Region 



LEA NAME/ADDRESS 



LEA CONTACT PERSON 
POSITION 



TELEPHONE NUMBER 



\ 



TOTAL NO. OF SCHOOLS 



NOl OF SCHOOLS WITH INITIALLY CERTIFIED 
PEjksONNEL 



PERSON DESIGNATED TO MAKE CERTIFICATION 
RECOMMENDATIONS 

NAME - ■ ■ 



POSITION 



TELEPHONE NUMBER 



PROJECTED SUPPORT SYSTEM NEEDS 1985-86 
NUMBER OF MENTORS 



NUMBER. OF SUPPORT TEAMS 



NUMBER, OF SUPPORT TEAM MEMBERS 



COLLABORATING IHE (s ) 

IHE NAME/ CONTACT PERSON/ TELEPHONE 
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is 



■\ • ■ ■ ■ ■ 

. ^ ' , Form A CContiriuor) 


NUMBER 'OF INITIALLY CERTIFIED TEACHERS BY CERTIFICATE AND LEVEL ., 
(Including Media Specialists) 


YE.AR 1 . 
Early CKildhood K-4 


^ YEAR 2 > 
Early Childhood K-4 

#. 


, ^ ; _ \ 

■ Intermediate 4-6 

if 
If 


Intermediate 4,-6 


; Miaale Grades 6-9 
1 - Concentrations 


Midale brades b-^y 
Concentrations 

- / 


p ' Area # 


Area - ^ 


W . Area # 


Area ' # . ■ ^ 


1 Area # 

^ \ 

1 \ ■ • ■ ^- -~* * 


Area ' # . 


1 Area # 


. Area # 


l| i> 

1 Subject Areas 


Secondary 9-12 

#. • 

Subject Areas ' ■ ^ 


1 • Area # 


Area # . 


T Area # 


Area # 


Area, # 


Area # • • 


Area # 


Area . # 


■ • ■ - ■ . , / ■ 

*Tliis information is to be projected as of the end , of October. Actual numbers may be 
adjusted as teaching staff stabilizes. > 

LEA * ^ . / 



» . ■ • - - -■ / 




Form A (Continued) 



NUMBER OF INITIALLY CER\IFIED OTHERS BY CERTIFICATE AND LEVEL 



YEAR 1 



YEAR 2 



Administrators 

Assistant Principals, 
Principals^- 



Supervisors, 
Coordinators , 
Directors 



Assistant Supts . , 
Associate Supts . 



Support Personnel 
Counselors 



School Social Workers 

- ' \ - ' 

School Psychologists 



Other (Specify). 



- AdmiTiistrators 



Assistant Princi|)als, 
Principals 

Supervisors,' 
Coordinators , 
Directors 



Assistant Supts . , 
Associate Supts . 



Support Personnel 
Counselors 

School Social Workers 
School Psychologists 

Other (Specify) 



*This information is to be projected as of the end of October, Actual numbers may^ be 
adjusted" as administrative and sxipport personnel staff stabilize. 
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Form B 



INITIAL CERTIFICATION PROGRAM 

LOCAL EDUCATION AGENCY 
STATEMENt OF ASSURANCES 

As • a part of the desire to assist initially certified personnel to 
demonstrate at least minimal functional levels of performance and to encourage 
these personnel toward continued professional growth, the following assurances 
are made: 

1. That this LEA pledges a strong commitment to the implementation of 
the program for initially certified personnel;- 

2. That available resources will be marshalled toward the implementation 
of an effectjve program; 

3. That a local plan is being implemented for a support system in 
accordance with state guidelines; 

4. That the plan delineates appropriate collaboration with IHEs as 
indtcated by the following si gnatu re (s 



Name Title IHE 



Name Title . ~ The 
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Name Title, IHE ■ 

5. That procedures are 1n place to assure efficient management of the 
program ;i^ 

6. That a person has been designated to veril'y successful completion of 
the Initially Certified Program; 

7. That the local board of education has adopted the locally developed 
plan. - ' ' 

8. That an appropriate support system is being implemented for 
initially certified administrators (Principals, Assistant 
Principals, .Supervisors, Coordinators, Directors, .Assistant 

• Superintendents and Associate Superintendents), and support 
personnel (Counselors, School Psyckologis^ts , School Social Workers, 
etc.). ■■• ■ • - 

- - Superintendent ■ 

Signature 

I - LEA 

[ _Date 

B 51 



5/85 



LEA 



r 



OBJECTIVES, STRATEGIES 



O - 

ERIC 



^2 



^ INITIAL CERTIFICATION PROg'raM , 
LBA/liiE WORKSm-HT 
cjorrrrTr^ noT..., PROGRAM I&1 PLEMENTAT I ON 

SPECIFIC OBJECTIVES, STRATEGIES, AND FOl^lATIVE EVALUATION PLAN 



Form C 



RESPONSIBILITY 



RESOURCES 



DATE' 



TIME 
RJiQUIRED 



EVENT SCHEDULE 



J A S 0 N D 



I9S5 



1986 



J F M A 



1986- 
19S7 
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